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It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Gipsey Bridge Academy

	Number of pupils in school 
	97

	Proportion (%) of pupil premium eligible pupils
	24 pupils 23%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-2028

	Date this statement was published
	November 2025

	Date on which new pupil premium strategy plan will be written
	November 2028

	Statement authorised by
	Georgina Case
Headteacher

	Pupil premium lead
	Georgina Case 
Headteacher

	Governor / Trustee lead
	Sir Steve Lancashire, Chair of Trustees


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£30,565

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£30,565


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our overarching intention is that all pupils—irrespective of their background or the challenges they encounter—make strong progress and attain highly across all subject areas. The pupil premium strategy is therefore directed towards ensuring that disadvantaged pupils realise this ambition, including those who are already high attainers.
We remain aware of the additional challenges experienced by vulnerable pupils, such as those with a social worker, and the measures outlined in this statement are designed to support their needs equally, whether or not they are classified as disadvantaged.
High-quality teaching forms the foundation of our approach, with targeted focus on the areas in which disadvantaged pupils require the greatest support. This approach is demonstrably effective in narrowing the attainment gap while simultaneously enhancing outcomes for non-disadvantaged pupils. Implicit within the intended outcomes is our commitment to sustaining and elevating the attainment of non-disadvantaged pupils alongside the progress of their disadvantaged peers.
Our strategy is responsive to both common barriers and individual needs, and is grounded in rigorous diagnostic assessment rather than assumptions regarding the effects of disadvantage. The approaches adopted are mutually reinforcing and are designed to enable all pupils to excel. To ensure their efficacy, we will:
• ensure that disadvantaged pupils are consistently challenged through appropriately demanding work
• implement early intervention as soon as need is identified
• embed a whole-school ethos in which all staff assume collective responsibility for the outcomes of disadvantaged pupils and uphold the highest expectations of their potential


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and pupil discussions indicate that many disadvantaged pupils exhibit underdeveloped oral language skills and significant vocabulary gaps. These needs are evident from Reception through to Key Stage 2 and are, overall, more pronounced among disadvantaged pupils than among their peers.

	2
	Assessments, observations, and discussions with pupils indicate that disadvantaged pupils typically experience greater difficulties with phonics than their peers, which in turn adversely affects their reading development.

	3
	Internal and external assessment data indicate that the mathematical attainment of disadvantaged pupils is lower than that of their non-disadvantaged peers.

	4
	Assessment data shows that 0% of pupils in Year 4 achieved the Multiplication Check. This includes some pupils from disadvantaged backgrounds.

	5
	Our observations and discussions with pupils and families have identified that children from disadvantaged backgrounds do not always sign up to enrichment opportunities. This has been due to cost implications.

	[bookmark: _Toc443397160]6
	Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been between 0.5% lower than for non-disadvantaged pupils.
17% of disadvantaged pupils were ‘persistently absent’ compared to 14.5% of their peers during that period. Our assessments and observations indicate that absenteeism has been negatively impacting disadvantaged pupils’ progress.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Assessments, observations, and pupil discussions indicate that many disadvantaged pupils exhibit underdeveloped oral language skills and significant vocabulary gaps. These needs are evident from Reception through to Key Stage 2 and are, overall, more pronounced among disadvantaged pupils than among their peers.
	· Standardised assessments and teacher-led language assessments show measurable improvement in oral language and vocabulary for disadvantaged pupils, narrowing the gap with their peers by at least 10–15% over the academic year.
· Increased pupil participation and accuracy in spoken language tasks, as evidenced through observations and class-based assessments.
· Disadvantaged pupils demonstrate improved vocabulary use in written and oral work, reflected in teacher assessments and book scrutinies.

	Assessments, observations, and discussions with pupils indicate that disadvantaged pupils typically experience greater difficulties with phonics than their peers, which in turn adversely affects their reading development.
	· The proportion of disadvantaged pupils meeting the expected standard in the Phonics Screening Check increases to be within 5% of non-disadvantaged pupils.
· Disadvantaged pupils show accelerated progress in phonics phases (through half-termly assessments), with at least 80% achieving age-related expectations by the end of KS1.
· Reading fluency and accuracy for disadvantaged pupils improve, as evidenced by running records and reading assessments.

	Internal and external assessment data indicate that the mathematical attainment of disadvantaged pupils is lower than that of their non-disadvantaged peers.
	· Internal and external assessments show that the attainment gap in mathematics between disadvantaged and non-disadvantaged pupils reduces by at least 10%.
· A greater proportion of disadvantaged pupils meet or exceed age-related expectations in maths, with year-on-year upward trends.
· Disadvantaged pupils demonstrate improved fluency and reasoning skills, evidenced in formative assessments and work scrutiny.

	Assessment data shows that 0% of pupils in Year 4 achieved the Multiplication Check. This includes some pupils from disadvantaged backgrounds.
	· At least 70% of disadvantaged pupils achieve the expected standard on the Year 4 Multiplication Tables Check by the end of the academic year.
· Interim monitoring (e.g., half-termly multiplication assessments) shows sustained improvement in rapid recall of multiplication facts.
· Increased participation in targeted interventions and online fluency practice, with usage data showing consistent engagement.

	Our observations and discussions with pupils and families have identified that children from disadvantaged backgrounds do not always sign up to enrichment opportunities. This has been due to cost implications.
	· Participation rates of disadvantaged pupils in clubs, trips, and enrichment activities increase to be in line with those of non-disadvantaged pupils.
· Pupil and parent feedback indicates improved access and reduced barriers to enrichment opportunities.
· School records show that disadvantaged pupils experience a broad and balanced range of enrichment activities across the year.

	Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been between 0.5% lower than for non-disadvantaged pupils.
17% of disadvantaged pupils were ‘persistently absent’ compared to 14.5% of their peers during that period. Our assessments and observations indicate that absenteeism has been negatively impacting disadvantaged pupils’ progress.
	· Overall attendance for disadvantaged pupils improves and is within 1% of the rate for non-disadvantaged pupils.
· The proportion of disadvantaged pupils who are persistently absent reduces to 10% or below.
· Improved punctuality and fewer absences are evidenced through attendance tracking, with early intervention records showing sustained engagement with families.
· Progress data indicates reduced negative impact of absenteeism on academic outcomes for disadvantaged pupils.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £23,565
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Enhancement of teaching and learning provision to deliver structured interventions, targeted small-group tuition, and one-to-one support.
· Ensuring that classroom teaching is precise, high-quality, and responsive to the needs of disadvantaged pupils, enabling them to make strong progress and meet—or exceed—age-related national expectations.
· Ensuring that pupils secure and consolidate essential foundational skills.
· Implementing timely and targeted teaching for pupils identified as being at risk of underachievement.

	Research from the Education Endowment Foundation (EEF) demonstrates that high-quality teaching, combined with targeted interventions, is the most effective way to close the attainment gap for disadvantaged pupils. Structured approaches, including one-to-one and small-group tuition, can accelerate progress by four to five months when aligned with classroom learning. Ensuring pupils consolidate foundational skills through mastery learning, effective feedback, and metacognitive strategies further supports long-term progress. Early diagnostic assessment and rapid, targeted support for pupils at risk of underachievement prevent gaps from widening and improve outcomes. Together, these strategies provide a strong evidence-based approach to raising attainment for disadvantaged pupils.
	1, 2, 3,4

	Embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
We will purchase resources and fund ongoing teacher training and release time. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF

Both early years intervention and oral language interventions can add up to an additional +5 months of progress. 

	1, 2, 3

	Continue to develop whole class reading strategies, with explicit use of vocabulary and speaking and listening.   
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF

EEF toolkit highlights that focusing on reading comprehension strategies and mastery learning can have an impact of +6 and +5 months of additional progress. 

EEF toolkit shows that phonics strategies can have up to +4 months of additional progress. This is based on extensive evidence and provides high impact for low cost.  

	1, 2, 3

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)
The EEF guidance is based on a range of the best available evidence: 
Improving Mathematics in Key Stages 2 and 3
	3, 4

	Ensuring disadvantaged pupils participate in enrichment opportunities, including clubs, trips, and extracurricular activities by providing additional financial support.
	Research from the EEF shows that participation in enrichment activities boosts pupil engagement, social development, and attainment. These experiences develop non-cognitive skills—such as resilience, confidence, and teamwork—that support academic progress. Disadvantaged pupils often have fewer opportunities to access enrichment, and evidence indicates that participation can help narrow attainment gaps by increasing motivation, engagement, and cultural capital. Supporting disadvantaged pupils to take part in high-quality enrichment ensures they benefit fully from a broad and balanced curriculum.
	5

	Implement strategies to improve attendance and reduce persistent absenteeism among disadvantaged pupils, including early identification of absences, targeted support, and engagement with families.
	Research from the EEF and DfE shows that regular attendance is closely linked to academic progress, and disadvantaged pupils are disproportionately affected by absenteeism. Early monitoring, targeted support, and family engagement improve attendance, helping pupils access learning, close attainment gaps, and enhance overall outcomes.
	6



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £5,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of programmes to improve listening, narrative and vocabulary skills for disadvantaged pupils who have relatively low spoken language skills. Phonological awareness Assessments in EYFS.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF

Both early years intervention and oral language interventions can add up to an additional +5 months of progress. 
	1

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. Little Wandle targeted groups
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	2


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £2,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 

	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	6

	Subsidise trips, experiences, visits and activities.  
	To build relationships with pupils/families. To provide/locate support. To liaise with relevant services.  Research tells us that families and parents are critical to pupils’ attainment. Feinstein and Symons (1999) found that parental interest in their child’s education was the single greatest predictor of age 16 achievement. 

An effective curriculum will be ambitious and designed to give all learners, particularly the most disadvantaged, the knowledge and cultural capital they need to succeed in life.  Pupils’ horizons will be broadened and they will learn more about culture, history and geography. 
 
Local deprivation- IDACI rating highlights that East Lindsey district is in the top 20% of most deprived neighbourhoods in the country (2019)
	5, 6


Total budgeted cost: £30,565
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
	Internal assessments during the 2024/25 academic year indicate that the performance of disadvantaged pupils improved compared to previous years across key areas of the curriculum. Analysis of these outcomes suggests that the continuing impact of COVID-19, which disrupted learning across all subjects, and the high proportion of SEND pupils—exceeding 54% in certain key cohorts—remain significant factors influencing attainment.
Observations and assessments also show substantial improvements in pupil behaviour, wellbeing, and mental health over the past year, reflecting the effective implementation of this strategy by all staff. Pupil premium funding was used to provide wellbeing support for all pupils, as well as targeted interventions where required, utilising ELSA-trained staff and working closely with the East Lindsey MHST team. This included small-group workshops for pupils and parent workshops to support mental health and wellbeing.
Data outcomes for Year 2 and Year 6 disadvantaged pupils demonstrate the impact of these measures on progress and attainment.
	Reading Y2
	Writing Y2
	Maths Y2

	EXS: 100%
GDS: 0%
	EXS: 100%
GDS: 0%
	EXS: 100%
GDS: 0%

	Reading Y6
	Writing Y6
	Maths Y6

	EXS: 40%
GDS: 20%
	EXS: 60%
GDS: 0%
	EXS: 40%
GDS: 0%


In the 2024–25 academic year, our impact statement was regularly reviewed against a set of milestones, with the following outcomes:
Systems to track the progress and attainment of disadvantaged (PP) pupils have continued to improve, with increasing accuracy in reported data. Year 2 and Year 6 outcomes were checked, moderated, and externally verified against other schools.
Targeted CPD for both Class Teachers and Teaching Assistants has strengthened the ability to identify and support PP pupils, as well as those on the SEND register, through focused interventions designed to close attainment gaps. Training informed by the EEF’s Role of the Teaching Assistant guidance on adaptive teaching techniques has been integral in improving the quality of first teaching for all pupils, with particular benefit for disadvantaged learners.
Meeting the social and emotional needs of pupils has remained a priority, enabling them to engage fully in classroom learning. Targeted support has positively influenced pupils’ perceptions of themselves as learners, particularly for those who are both disadvantaged and on the SEND register.
Focused work on language acquisition has begun to improve attainment from pupils’ starting points, including the introduction of a Phonological Awareness programme, which will continue next year.
Attendance continues to be a key focus, with efforts to improve parental understanding of its impact on learning and the role it plays in preventing the development of attainment gaps. Letters will be sent to parents at three points during the year to communicate attendance figures, and strict adherence to the attendance policy has increased monitoring of unauthorised holidays, which may result in fines.
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Ready to learn; Prepared to flourish.
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